Conference Presented by Benoit Barbeau
for Coaches of the Development Program

INTRODUCTION

At the beginning of every season, coac isualize their teams’ game sequences and say to
themselves: "What a te yuld Ravey if on yer calry out what | see!" But how
do we get there? @ estiop! [Several c e an impact on the
performance of a te or even ach.

Coaches must go through many steps in order to be effective. Everyone starts off by gaining
basic knowledge then perfecting it. Doing so requires ashecessary period of time that will vary
depending on the effort put in. At this point, some coaches are already in over their head. Next
comes conveying this knowledge to the . It's/not enQuQ“h:;Q"_fhav\e played hockey or to
have taken a few classes to be able ffectively. Skills grounded in communication,
planning and organization, and teachin ispensablé, and their/contribution cannot be
denied. Anyone who refuses to acknowledge thiS reality |$ waly off 't[aék..

The critical step nevertheless remains applying the knowledge~once conveyed, to a game. We
often hear comments like, "Yeah, but they do it right during prab';ibe..." or "But I've told him at
least a hundred times!!!" Possessing knowledge is one thing, but being able to communicate it
to others is a totally different ballgame. MANAGING learning is'crucial. Everywhere we look, the
concept of MANAGEMENT is cropping up more than ever before. How do we coach the
players? How do we motivate them and make them flourish? Do these questions sound
ge in every sense of the word.

familiar? Managing today’s youths is a *
In this tip, | will present a number of tools to help you effectively teach and manage your

players, based on what is available to you and your ability to dialogue with youngsters. | begin
by providing a portrayal of the modern coach, followed by topics such as setting-goals, statistics
and assessments. This leads us to the observation grid and how to analyze results so as to
provide your players with the'best feedback possible. The tip concludes with the intervention log
which, as you will soon see, is a key tool for learning and behaviour management. Let's get
started!

&
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THE MODERN COACH

Practical
Application
to a Game

Conveying Knowledge ' 4

Knowledge

ficiency

Knowledge: i i

e Knowledge is acquired in various ways including reading, formal training and raw
experience. It can be either theoretical or practical in nature~The knowledge coaches need
to do their job is found in the Yearly Teaching Content for Atom, Pee-Wee and Bantam.

Conveying Knowledqge:

Conveying knowledge focuses on the methods employed, as well as respecting the guidelines

of the Yearly Teaching Content. m A 1
th owing:

e Logical and coherent yearly planning in order to-incorporate the various elements of the
Yearly Teaching Content over the course of the season

e Teaching, respecting the time allotted for the development of technical, technico-tactical
and tactical skills (for the% time, refer to Annex 1 at the end ofthis tip), as well as the time
required.to'develop each element of the Yearly Teaching Content according to the division
and class

earning Steps, choosing exercises ranging from the most basic to the highly complex in

r to allow the players to experiment with the many governing principles and points

t for, as well as to foster decision-making skills.

' ation to a Game:
atiare taken so that players can truly appl e learned
t is is what we call N
3 is gi to the fol :
Game objectives, as well as sfort-, mediu ng-t goals

Statistics available to the players, including the type of information and its pertinence
Evaluating performance via the observation grid and video footage

Analyzing results, feedback (the type of feedback and its impact on motivation), adjustments
and the coach's tolerance for error

More specifically, emphasis is given to
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http://www.hockeybbarbeau.com/yearlyteaching.htm

o The how and why of the intervention log, follow-up, the disciplinary control system, direct
intervention and sanctions

GAME MANAGEMENT: SETTING GOALS, STATISTICS, AND EVALUATIONS

Everybody knows that statistics can be accumulated on the number of successful passes, face-

offs or power play goals. Far be/t from imply t se statistics aren’t highly practical,
but are they the only tidbit yrmation th he s become more effective?
Coaches are reali bef atithe erence between the
professional and de envi ts i Ing apples and oranges.

e, and on the other hand,
you have more accomplished players with greater skill (this does not mean, however, that no
effort can be made to improve game management at_this fevel') As far as we are concerned,
statistics are much more than a coaching referencestool: they" can and should be put to work
when developing our young players. "

In the last few years, considerable a as 'been given tosthe guality of teaching.
Everything has become highly structured upon the arrival of Yearly Teaching Contents and a
Learning Steps Guide, and an increasing number of coaches' now prepare an annual plan.
These positive new trends have given rise to many readjustments for the coaches, one of the
most notable being evaluations. First of all, what do we evaluate? Why are we doing it? How do
we do it? What kind of statistics should we be accumulating? How do we manage learning? All
these questions are worth examining in greater detail. -

Coaches who work with an annual plan know full well that they cannot teach all material
concurrently and must therefore procee step at a time. ' This is also why they must set their
goals at every game. But what kind of hould_they be making? Goals that are based on
what was taught, of course! Pseudo-goals Such as;"Stay intense throughout the entire game” or
“Don't let yourself get distracted” are in fact wishes, and not objectives, because they are
neither tangible nor measurable. &

Remember back to when you were in school. Written examinations were used to measure the
degree to/which the students had grasped the course material. An o bjective might be, for
example, to achieve a result of 80%. These same principles are found in the development of
hockey players. Each player must be given a sense of direction, with an objective to

[ ch the
ned/goals focus
performance Where we rve fthe player’s
targeted by the goal. AIthough reaching ¢ D |II clearly improve performance,
patience is the word of the day. It is risky to set overly lofty goals before the elements have been
thoroughly taught or to not allow the players to progressively improve their percentage of
success when performing the elements being evaluated. What is important for coaches
operating in a development environment is to get their teams to perform at the height of their
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abilities. But is this enough to make a winning hockey team? Some of you know the answer
already.

Take for example the Approach on a Carrier, described on pp 46-50 of the Yearly Teaching
Content for Atom, Pee-wee and Bantam, which appears in Annex 2 of this tip. Let’'s examine
how we can set goals for this element using an observation grid.

THE OBSERVATION.G C
An observation grid Ble m e the d 0 whichf@taught element has been

mastered. It must b tforward and easy to use. A c system of "+" and "-" is often
sufficient. The use of Wideo is recommended because it enables the observer to drill down to
even the smallest details. Let's now take a look at how a.grid-is.developed...

s four.(4) goverfing principles. To create the
observation grid, simply enter a governi at the top of each/column as a point to look
for, and note the name or number of a e beginning of eagh-‘ rowW. The observer then
indicates whether or not each governing principle has been respected-with a “+” or a “-* at the
appropriate place in the grid. Statistics must be gathered quickly while the game is underway,
without turning one’s focus from the action on the ice to a-sheet of paper. Observations
collected in this manner (8%, 67, 3, 10", 14"...) can later be compiled between periods or at the
end of the game. ‘@

Our Approach on a Carrier example ¢

EXECUTING THE APPROACH ON A CARRIER

A

que'rnmg Determine the Al Stick on the ice Taking the
Principles approach and :

speed of speed blocking the | opponent out of |% Success
NAMES approach adjustment middle the play

pose that a coach has taught the first two governing principles, determine the spee@, of
nd angled approach and speed adjustment, over the past week. As t of

stpe_well versed in the governing principles in ord
players’ iffi

ey observer might have
and "-". Over time; @ S of obs ion 0
take shape. The useyof vidle®@ makes the ob 0 Si
out. It nonetheless comes highly recommend

By assigning objectives, every game becomes a type of evaluation. We use the game as a test
environment to determine whether the players are able to apply the concepts they were taught.
Let's now take a look at an observation grid used to measure the degree of effectiveness of a
complete element.
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THE APPROACH ON A CARRIER — MEASURING EFFECTIVENESS

‘KEY POINT ’Did the carrier return to the centre in control of the puck?
'NAMES 'YESINO % SUCCESS

on IS 1|7

VOUREF YV

\ 7

nt is only. assessed. (as.a percentage) once the
ution of each governing principle has been
without” saying that the more closely the
e chances of" success

The overall effectiveness of a complete el
teaching is completed and the succe
observed. What counts here are res
governing principles are adhered to, the greate

FEEDBACK AND ANALYZING RESULTS

The observation grid serves no purpose if its results remain a secret. Observed individuals are
eager to learn more about their performance. It's not enough 18 say, “You played really well,” or
“I know you can do a lot better than that!” Young players hunger to know what they did well as
much as what they did poorly. The observations in the grid enable coaches to precisely
calculate the percentage success for e verning principle being assessed or the degree of
effectiveness in game situations. By b de aware of their individual results, rising young
hockey players know exactly what they e already got under their belt, as well as what still
needs a little work. Once the players have been evaluated, the coaches find themselves in a
position where they are able to make appropriateadjustments as part of the following practice
sessions (with special attention given to certain players).

The players_should have at least basic knowledge of the coach’s yearly plan, and it might be a
good idea to share this information with the parents. The players must accept the fact that not
ever thing can be flxed at the 'same time, and that each component of the ‘game ill be

38. If their results are poor and they do not make their person
ey need to double their efforts at the next practice.i
8y Exercises and drills are no longer [ g

3 edge that will
, they also so @ S /COR 1 evel of (mental and

Coaches have everything to gain When they & 5 e their players perceive
them as beneficial stakeholders who are committed to their development. Over time, the team'’s
overall performance should improve because each player is making individual progress...
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MANAGING LEARNING AND BEHAVIOUR VIA AN INTERVENTION LOG

This can all seem quite simple on paper, but the reality is often a different story altogether. If
every team were composed of players who consistently did everything asked of them, it would
be fantastic. However, this is rarely the case.

Coaches who use statistics to_evaluat it playersgprogress have at their disposal written
arguments as supporti C . (When" vi oot p@ssible, visual proof is also
available. These coaching\ai stias useful ho ye an element has been
grasped as they ar rati t the ite is tru ith developing players,

ed objective, that is, every
time a player fails to feed directives. If no intervention is made, the statistic becomes useless
and the coach will quickly lose control of the learning process. Not only must the performance-
related details be presented to the player, the seriesfof consequences in place for undesirable

behaviour must also be made known. Th h must have devisedwa, scale of measures (i.e.
sanctions) ranging all the way from fur, nations to full suspensien. Such an extreme
measure is a decision that cannot be t . It'should Benthe final step of a lengthy and

engaged intervention exercise. Logging all ‘Stch linterventions inh_a“special notebook is
recommended (see the example in Annex 3 at the end of this tip.) Individualized follow-up of this
nature enables the coach to efficiently manage the players’ learning. The players, on the other
hand, are aware of the mechanism in place and are further inspired to attain their goals. All in
all, it's the whole team that benefits. r "

The intervention log can also serve to track any infractions of team-related rules such as
tardiness, forgotten equipment, disregard of a directive, improper behaviour during a game and
inappropriate dress. This means that, ny point in the season, the coach can consult an
accurate representation of each playeﬁing both learning and behavioral aspects. This
detailed report is a great help when wor with the players, and provides the tools the coach
needs whenever asked by the players or parents to justify a decision. Problems loom on the
horizon, and maybe rightly so, if ever the players or parents detect an inconsistency in the
method of intervention or the sanctions imposed by the coach. Copious amounts of energy are
spent resolving conflicts of this sort, all at the expense of teaching and coaching. Organized and
structured coaches, however, do not have to worry about this problem.

CONCLUSION

elements they learn to actual games. Coache

3 r players are making progress individually a ‘
@ > uch k dgefithe @ ) w e their players’
eater @bjectivity and thus e qua e erventions. In short,
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Annex 1 — Time allotments for skill development

Use this table to appropriately allot the time required for the development of technical, technico-
tactical and tactical skills. You will also find it handy when determining the time required to

develop each element of the Yearly Teaching Content according to the division and class

. ., B e .

COACH’S YEARLY PLANNING

o IN % OF TIME .
Global % | Sept ‘ Oct ‘ Nov Dec ‘ Jan Feb Mar
Atom
Technical 50 7 30 30
Technico-Tactical 30 15 40 40
Tactical 20 10 30 30
| |
Pee-Wee
Technical 40 65 - 20 30
Technico-Tactical 35 2(%25 30 35 40 45 40
Tactical 25 15 5N L)zo 25 35 | 435 30
| | | | ;
Bantam
Technical 30 ~ 30 35 35 30 25 20 20
Techyfigo-Tactical 40 .| 50 45 40 40 30 35 5
WA 30 20 20 25 30 40 AS‘ 4
Y/INA . T T 2™
Midget 1
Technical r( 0 | 2BY 20 | 20
Technico-Tactical ] 35 E 30 30 25 25 25
Tactical ‘ 45 ‘ 35 i)f 45 ‘ 45 ‘ 55 55 55
Hockey Benoit Barbeau Inc. Page 7 of 9




Annex 2 — Approach on a Carrier

Insert pp. 46-50 of the Yearly Teaching Content for Atom, Pee-wee and Bantam here.
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Annex 3 — Notebook Example

Below is an example of an intervention log used to efficiently manage the players’ learning and
track any infractions of team-related rules. It provides an accurate representation of each player
covering both learning and behavioral aspects.

a : )
Insert notebook example here. C KE y

G?\%

| \

o L
@/"O/T BAREX
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